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The learning disabilities monograph contains five
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as they related to business education. "Learning Disabilities: A
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factors which bear on students' learning and which teachers need to
"consider when locating, diagnosing, and correcting learning ‘probleas
in basic business classes. "Learning and Reading Disabilities"” i
(Walter B. Barbe and Raymond Swassing) examines the differences ) S
betwveen learning and reading disabilities, offers suggestions for A
helping students with reading disabilities, and discusses the need N
for providing students with a feeling of success. "Math? Yech:" Tl
(Carolyn Brenner) simulates a.classroom situation in which the S
. teacher interests students of below-average computational ability in =~ '
learning to compute, and offers eight suggested vays of fostering
¢omputational skills. "Understanding apd Teaching the Discouraged
Student with Learning and Emotional Probleas" (Paul Painter, M.D.)
discusses the nature of learning and emotional disorders and the
origins and development of learning disabilities, and makes
'suggestions to classroom ‘teachers for successfully teaching students
with such problems. An annotated bibliography is appended. (JR)
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THOUGHTS RELATIVE TO LEARNI®G DISABILITIES

! TAKEN FROM Educational Leadership,

ASCD JOURNAL, MAY 1975

“’Learning Disability is essentially a problem of perception and perceptual disorder. Teachers
of children with such disability need to know something more than they now do if pupils
are to receive adequate help.’* (William M. Crusckshank, Director, Institute for the Study of
Mental Retardation and Related Disabilities, University ot Michigan, Ann Arbor) .

. .

A ..

*Learning Disability 1s a technical concept which, since 1963, has been subverted to mean
just about anything that aducators wished to sweep into this bin. The subversion of the term
and the concept, sssentially to meet the needs of educators, has been a tragedy. This tragedy
15 compounded by many well-intentioned pers8ns as well as by agency admnistrators who
may never have had a thorough understanding of it . . . . 1/bid)}

. & 8-+ 8

“Learnming Disability 1s not a problem characteristic only of children a.bove an intelligence
quotient level of 80. Federal, state, and local regulations and definitions pertaining to these
c‘ﬁlldren‘wﬁigh state to the contrary are definitely in error.”” (/6:d.}

| . & & s s .

“’In reviewing the professional literature in the field, Samuel Clements has recorded 38 terms
which are used synonymously with learning disabilities and, moreover, has found at least

100 symptoms which have been attributed to children given this label.” (West and Millsom,
Special Education Program, University of Michigan, Ann Arbor)

LI
“Current experience indicates that an interdisciplinary task-oriented team mechanism may

be a first step toward @ comprehensive successful approach to the yet unsolved dilemma of
the handicapped child in our educational society.”” {Murray M. Kappeiman, M.D., Professor,

Department of Pediatrics, School of Medicine, University of Maryland, Baltimore)

* & & &+ »
*“Despite the recency of its recognmition and funding, the field of learning disabilities is
showing remarkable growth. Such growth may be an index of the great need in this area.”
{west and Millsom, Special Education Program, University af Michigan, Ann*Arbor)

- & 8 .

““More teachers need to be able to identify and to work intelhigently with the child who
evidences specific and significant deficits in learning performance.’”” {Eleanore T. Kenney,
Director, the Miriam School, Webster Groves, Missouri)

* & & & &
Children with learning disabilities will continue to meet reversals and frustration until such
time as a total effort to meet these needs is ungertaken by ali educators.”” {Calvin Dawvss,
Adrmunistrative Assistant for Pupil Rights and Responsibilities, Charlotte-Mecklenberg Pubiic
Schoois, Charlotte, North Caroling)
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PREFACE

Business educators have had a “persecution complex™ and frustration tor

years hecause they believe that many students in therr classes are “‘non-learners’”

who tre fow 1n intelligence, low in sgholarship, low 1n a desyre to learn, and high
in, behavior problems Many students do have physical. perceptual or emotional

disorders which require the dreatment ot specighsts. The depth of their

handicaps > currently under scrutiny. by many people including those quoted on

the previnous page.

-

Perhaps the writers of this monograph have shed light on certain types of
stlent learning prdblems exasting 1in secondary schools in all academic areas.
Business teachers should. as professianals. be concerned about working with
each student as an indwdual n helping alleviate the cause for the learning
problem itself, not only the symptoms. Youth ot secondary school age may not
have benefit®d from the research now in progress diagnosing learning disability
at an early age. The hbusiness teacher should realize when a referral should be
given the student tor assistance through the counseling office and on to
specialists. However, the business teacher should be prepared to offer “*first aid”

- 1n reading and mgathernaticai computation as the need becomes apparent.

-

This moncgraph 15 the third 1in a series designed to highlight areas of great
concern to business educators,
Education for the Seventies (1972). Career Education Activated by Business
Educators in tihnois 119731 and Individualized Léarning Activated by Business
were wntten by llhinois practitioners. In this
-Learning Disabilities monograph, other professional specialists have been
included due to the techrcal nature ot the 1ssues discussed. The Ithinois Business
Education Associafion 15 indebted to Miss Brénner-and to Drs. Barbe, Swassing,
and Painter who responded so willingly and eloquently when the editers
requested that they share their thinking with Ihinois business teachers.

Educators in llhinos

{19741

.

and to expand certain areas of Business

The Associat.on also expresses appreciation to 1ts members who have
contribited ti.~ir expertise and experience in writing for the publications named
above. Writesman Long of -Kankakee Community Cgege has demonstrated
excellerit judgment i readywing the manuscripts for”the composer, and Bev
Hackett ot Leyden District 212 has contributed creative 1deas in terms of design.
Jack Tomaselh of Fairchidd Printing has consistently given fine assistance and

service.
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LEARNING DISABILITIES: A CHALLENGE
; FOR THE VOCATIONAL BUSHNESS EDUCATOR

Dorothy Munger
Assistant Principal
Champaign Central High School
Champagn, Hhinois
\Formesly teacher of typewriting, shorthand, office procecures!

¥

Vocational business education teachers have traditionally been occupied
avith scieening out students who, they thought. would not be able to succeed in
business education courses, such as ghorthand ang sccounting Ther action was
many times well intended. then goal seemed educationally sound, which was to
place students in courses where they could succeed

. >

Those who were screened out,pecause they did not it the preconceved
mold generally were the dull normal, the retarded m basics such as teading and
mathematics, the emotionally  disturbed, the mentally handicapped, the
culturglly ditterent, or the physically disabled They were tossed aside hke so
much educatisnal debnis Even though these students had indicated an interest in
some kind of business career . this tactor was gnored 1f they tailed to'survive the
screening devices used by the teachers e

The wdea that the selfimage of these rejected students could have been
damaged by this disinterest did not concd 2. maybr nu* ».efi occw to, most of
the business educators. The screeried-out studers were shunted off to some

. other department with the e.cuse that the newly dSSlgne.d teachers nght be
better prepared to handie therr particular learning problems

Consider the problems of Molly and Inez. Should they have been
discouraged ftom entolhing 10 a business program. trom pursuing a business
career rhat could utilize their capabihities? =

. .

’

MOLLY

Molly was a high school juniof, paralyzed on her left side, unable to
use her left hand, and mentally retarded. About all she had going tor hery
was o good rnight hand, her int:est in some kind of a business position, a
desire to he selfrsuppgtmg. and o cheerful disposition. Could a business
department hetp a student with these multiple handicaps? Yes! With the
help of the loc# Vocational Rehabilitatton Office, s typewriter was
obtained which was specially constructed for a person with only a usable
right hand. Molly was registered in a clenical typing class designed for

g students with learning handicaps of various kinds. She acquired a usable skill
and, after hijh school graduation, turthered her education in the business
area at a trade school under the spensorshsp of the State Vocational
Rehabititation Department.

ERIC . oy A
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INEZ

Inez was an emotionally disturbed child of divorced parents. Following
her parents’ divorce. she lived yith her mother and five small sisters and
brothers. Her rebellion against the strict discipline in the home prompted her
to run away, to live with her father whose permissive phylosophy was “‘do
anything you want to do as long as you don’t get caught.”’ She developed
friende whose influence was very negative and antisocial {a number of them
were indicted for armed robbery}. She was torn between a desire to finish her
business training in high school and the need to take more of her time to aid
those friends who were 1n sernious trouble. Her attendance became very
wregular. Give her up as a lost cause? -No! Her business teacher requested
assistance ‘from social workers. Her father was contacted for more positive
support. Realistic arrangements were made for her to complete her business
assignments so she would nat be discouraged. Her decision to drop out of ‘

« school was reversed by the interest of her teachers. She 1s now enrolled in a
/ business-related coopers ‘ve career education program with June graduation
her goal.

Business educators are more adequately assuming their responsibility for
students with izarning disabilities than they did in the past. In the last few years,
professmnal business education publications have abounded in  materials
designed to interest business teachers in the plight of young people with special
needs and to guide this interest into teaching methods that would meet the
needs of these students. Business educators, on both the college and secondary
levels, have devoted time and effort to lectures and professional writing which -

__stress_how best to help these students develop competencies within their ability
range, thus :nabling them to find satistying employment in the business world.

SCREEN THEM IN-NOT OUT should be. the theme of business

. education for the 1970°s' If students cannot understand the vocabulary of the
recordkeepig or accounting text, don’t depend on the text atone. Determine
what words are barriers to understanding basic concepts and principles and help
these students build the vocabulary necessary for comprehension. Teachers may
need to explain principles 1n ways different from the textbook. A teacher who
feels compelled to *‘go by the book’ and i1s not creative or interested enough to
develop alternative devicés and methods 1s not meeting the needs of students
with learning problems. : '

The attrtude of 1gnoOring these learning problems by “passing the buck” or
letting the next teacher do 1t must continué to change. However, a changed

attitude must be translated into a knowledge of HOW best, to deal with the .

learning problems these students have h such areas as mathematics and reading, -

which are basic to tearning success in business education. *
It 1s the purpose of this monograph to help business educators become .

sensitive to the needs of students with learning disabilities and to give teachers
1deas and methods for helping these students cope with their inadequacies. These.
students may then be better prepared in high school to assume their roles as
wage earners in our business community.
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; THE ATYPICAL STUDENT IN BASIC BUSINESS COURSES
Initial Considerations
“
Robert E. Schick
Morton West High School
Berwyn, Hlinois

f'Hev, Teach., why do | have to learn this junk when I'm only &
freshman?’” John questioned

Credit 1s a valuabie economic tool of our society and 1ts correct use by
citizens 1s mandatory  our country s to grow properly.” explamed the
teacher. -

[

i “Brg deal. | can’t get credit now so why tell me about 1t and have me
work these hard math problems?”” Johr retorted.

L]
Because the textbook teels it will'make you a better consumer.”” the
N teacher snapped back.

Does this sound tamihar? 1t occuts daily n our schools. John may do
poorly i general busmess, ot tait, due to any numbet of 1easons, but let’s not
blatantly label hirre gs g student wwith g senous learning deticiency without tist
evaluating his totyl developmental envaonment. Leaining disability, or any
synonyeous term_ s loosely used in today s teaching jargon and too otften ghibly
apphed to talures i a classroom without a careful study of the causes.

ko ~

The malorlti ot stadents successtully. complete any given coutse because
they are capable ot handhng course matter, student teacher relationships, and
the norms of that pdeticula ‘Sch00|?‘¢5t8171 A number of them are a?ypntal n
that they fail ur do not succeed , *

The question arses Do these atypical students have senowus Ie:a:mng
@isatnlities. such as reading and perceptual deticiencies, or s their learning
impeded by the system? This systemn s actually admutistersd by norms and
avera‘ges set by the teacher . state, textbaoks, and commuynty

Recognizable symptoms ot stypical learmers include

.1 The habitual sleeper
2 The apathetic or tatahistic student
‘ 3 Tpe poor reader
4 The habitually tardy or absent gtudent
5§ *The unprepared and iil-equipped student
6. The poor hstener
7. The reqnnng, shy student .
8 The disagreeable student . .
9 ;

The poot logician
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1t a student s atypical, what are some primary considerations which
should be researched betore ~Iassnvmg 3 Iedmmg problem and then applying
dllij« e atinon’ .

. THE CONSIDERATIONS

Trachers must be aware of the many factors which are involved in learning

for alt students The school system the individual student, relevance of material
to be learned, the esmmunity home, and course materials all make-a difterence.

—

a ¢ o

The School System

=

Is the school environment one 1n which conform,ty is the main objective?

It 50, nonconformists will be tecognizable because they do not fit the norm. A

teacher should caretully evaluate the implementation of the objectives of the

school i urder to create a bruad band of axiums and truths trom Wthh viable, .

“tesponsible decisions will be bdsed Consider the tollowing situation.

- . RON - *.

Ron attended s high school 1n a sm:all _community. He had a high 1Q
and a sober. reflecting personality. -He was’ looked upon as “man of the
family” by his mother since his father had died. The reNance on hym brought
him a feehng of independence.

The dommance of a traditional school system was not congruent with
his needs. He slept in class, never read assignments, and did not participate in
class discussions. . When asked to read in ciass. he would do so only under

y

protest. X

Numerous reading. math, and 1Q tests weré admimistered 1n order to
locate his problem. There seemed to be no basic skill deficiencies.

After his junior year, Ron was counselied not to return because of his
attitude and lack of achievement. Ron quit, but shortly thereafter enrolled in
a community college program set up for dropouts. The atmosphere was
congental and relaxed. There were no tardy ships, hall passes, special seats, et
cetera. Within a few months his inherent abilities were reborn.

Today Ron owns and operates two businesses in his home town. The
school communmity had overlouked sorne important practical considerations
abuut Ran betore trying to hind solutiuns P

The Student
The type of student enrolled in general business and consumer education
courses must be cunsideret when loecating and attempting to correct specific

. problems  The high school student 15 experiencing  extensive physical

development and is occupied with integrating social acceptance patterns. Peer
.approval gt the treshmanisophomore levels 1s of utmost importance and

ERIC - . C
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academic achievemsnt 1s secondaty o even t;utu.le n thwe studeru”s’hn’:la-L’hy ot
wmmediate goals Students gre questronyyg the attitudes and mores 1etlected by
teachers Dooky, parerits aced the muasy iy . 0'

The teache who ecogmices the proonties o studeits ol s fabily have
fewer problems in class due to tmmmal goat conthet wath studenits A thorough
knowledge grvd understandimyg ot vouny sdults s needed  betore. learnmg
problems can be eftetinely sorted tront maturation biased protilenss Whithout
thrs resporsible actaons and paon by Ar et Cong lastons ©ar result

Relevance
T e
The term  fretevance”  totally  Satorates Dusiness el gticdt L sy,

vysterm-to evucators sty e,
wh, " Bletn

journats and Books But tty, tearhuny the metin

L1;’)(1[}“1"'3,*~ An% desbehefyd! gl cank ugboan the bearoing [ IRRTR I CIED |
o ot rehevant of gppie able the Judy nautme The metos teaddior v an stoess s

Ctgtyre mpact an Amencan-saiety Gt antF meing g mandatonry ) stetn |, the
& ¥ . Yy Oy

student sl not assinulate or utihze this e knowtedye
An analogy can by 1 a.® between metncs and particular urmits inogerie gl
busiress v ourses The teacher s taced wnth fry1ng mass o i ndal motieation gl

. S ’
techigues 1o proomote nterest m sigmbicant topmes tor generdl knosvledge bot
S totally mielevant Fl{,1v°t‘l:‘l|‘jv:]>_‘ students
< ) .
1t van be gweed that g student Tewiiy, miare egsidy  and 1etgns new
knovidedge when the Subect can be put nto use A case m pont s g student
named Catl who sepeatediy taled o griderstard and utiize decimgls or
percentages  Only wheo his employet showed hi 1ts practical apphcation for
Carl’s pael time b ot tne automobide  dealerstop, did Cart master  the
4
. mdgthematics P
Community Home
53
This L ommdeatuon has stosng anpleations when viessang legr nig problems
*n business edacatiun Couises A teacben applang g solution 1o g student Ierining
piobbem gy enosunte Adtigitees created by cornmamt, o by frasedd
PO, a5 i the cawe af By
s
] MARY .
®
Mary aspproached most topics positively until 3 urat on banking and
checking She and oth8rs did poorly due to thewr ethnic background which
maintained that checking accounts wefe not necessafy
The savings section, not the stocks ores. of the investment unit, was
quite successful. Again. the students’ ethmic background dictsted that
discretionary income be invested strictly in guatanteed safe institutions
Views on credit indifated suspicion and disdain.
.
-«
o 9
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| a
. Fa(torv ‘.urke” Tave walues .«hmh are difterent from those of professional
people, _unst'quemi. 4 stuedent ot onestegtum may be dtyplcal in a particular

i sitiaation et typusd aee caeathier oo surie Lumrnumtles thOl My be generdlly
whpwwed as an ntermedgte sty tonand hunhm eduratton or fraiming, where
others consider schoal a requireinent o be fulhilled betore |ummg the work

farce A teachtier must be cogmezant of these cutside torces of a mdble and

&,

constrgetivd o Fassioem st uwsuhvﬂt‘ 15 to be tendered “n

% . P s .

~ - Course L\ﬂatenals z - Y
C . P -

Finally .uﬂijdhun Shoghd be L0 YeN &0 textbuuks and >um)0|t mateuials
used o the classtoom Euvadogtion ot theee tools must be made 1 conjunction
with previdusly stated consideratigns L8atming problems can sterh from poorly.”

scoONcersed O woatten materals To assume that business education authors h‘we
pioperty geared thelr matenal for g certan groop of readers s erroneous Thé‘se .
matenals: can fead to highly frostiated ot inditferent students. The teacher
should conscrously acknowiedge that matenial which Ts interesting any basic to
the astructor may be sirelevant and too chthicult tor certain types of students -
Often teachers terd tu choose matenals that swit theii philosophy, style, and
teshmgue without tlly considerning students” abilities, needs, and preferences.

A nomber wt teachiers have found that then own self. generated materials a
are, rnw,e successtsh we thesr £ lasses than some of the more well known expensnve
tedc hmg mdtwn.ﬂs on the marcket The primary reason for the d;ﬁerelu v os ‘(wt
the teacher ‘made matenals are tailored to, the basic skrlls “and needs of the
.- -

students i the specifis classes 1 . .

Edurvators niten «’ely ton hegady vpan outside agencies to supply them
with the 1oois newded W ths classcgom The objective of business prepared
“mateias 15 that of st lating teoa her creatienaty, not totalseliance upon outside

. assists

' FINAL STATEMENT
The thrust of this artude has been focused® toward reflecting upon cettain
imtial considerations the teacher should appiaise when focating, diggnosing, and -
correcting learming probiems i basic busmess classes. The guailability of test
batterws remedial classes, and matenals geared for low sbility students should
not become ane open doot to whalesale stereotyping of atypical students The
- teacher has the protesswonal responsibiity of eyaluating each indwidual

- f )
1 i . ] «
10 '
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. ’ - LEARNING AND.READING DISABILITIES '
; . " Walter B. Barbe and Raymond Swassing
i . . Reading Specialists
i ; . The Ot.io State Unwersity
Columbus, Ohio .

}

Learning d:sublhtles have teceived ncreasing attention dunng the past
decade with ever ncreasing funds bemny altocated 1o the allewiatwon of these
perplexing and bittle wnderstood problems  Leaining disatihities appear to be
great particulorly st the mitial stages ot instruction, erither in the prmary grades
ot at any other point i the school curnigulum | when new and | =ietotore
unchallenged skills are teruited For example. the tirst grade teaches 1s aware ot
the problem when cectain childien are unable to fearn the basic skalls in reading,
“writing, or anthmetic At about the tourth-grade level, when apphcation ot the
basic skills 1n content subjects s called tor, the teacher again encounters certgin - -
.chnldren who have previously dome satisfactory work but who now seem unable
to make progress . -

The next m lestone appedts at tpe yufior-semos high school level in those
v areas where specthic nevi skills are needed. Some of these skills were previorsly
" either not called tor o not recogmzable due to beng hidden by other tkills ot
abihitigs. 1t 1s at this point that the business educatot must become aware ot the
student with specific learming disabilities. The new skills needed tor ditterent
5uvb|ects in business education often result in unexpected ditficulties 101 certain
students who would otherwise have been expected to do satisfactory work

Reading problems are only pait of the area ot learning disabilities, but to
the clgssroom teacher the student who cannot read well s the most perplexing  w
problem of all For this reason, the greatest amount ot attention must be pad to

] the student with reading aisabihities. The Student who has g teading problem

v becac - of lack of necessary skibls can penetit from instruction at his’her 1eading
level. s the student éjalns knowledge and gonhdence n matenial .at the

~ appropnate level, 1t 15 possible to teach those reading skills which wall allow
him/her to progress rapmdly But 4 student with a learming disabiity in reading
often does not benejnf fromi the developmental approach. This person will need
specihic types ot nstruction which may result in his'her being able to bypass
those “areas ot dithicylty it v important thatclassioom teachers recognize that
students  with perceptual. handicaps involving neutrological impatement need
specialized assistance which cannot be otfered in the regular classrouins Referral
of such students 15 not only nmportgnt, b:Jt 1t 15 also imperativet the ditficulty
1s to be overcume.to such a degree that heishe can make satistactory proyress

» N
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A SPECIFIC LEARNING DISABILITY IS IN ONE AREA

There are  many examp'fea ot students” who have specific learning
disabibties, but who are successtul in other areas of tunctioning. Tragically,
where learming disabilhities are not ynderstood, the student is doomed to failure
0 ail schuol subjects and eventually leaves school before graduation. This is not
10 suggest that i co-curnicular Life heishe 1s also a tatlure. There are many
examples of the learning.disabled student who selects from the work
ervaronment the kind of job which allows avoidance of the area of specitic
weakness 1t s well known that g successful businessperson 1s allowed specific
weaknesses  As a matter of fact, such-an andividual often flaunts his/her
weal&ness with great relish-much to the genuine delight of friends and work
da,nuates Most business instructors are familiar with, and perhaps have said,
such xhnnqs as /1 never could spell,” *‘l can't bdldnce my checkbook so ! just

‘gon t tre” Diversionary tactics are often used such as: *I always round out my -

cpeck 1o the nearest dollar,” or **l just wrote the check for thirty-nine dollars
and minety hive cents and gave the man a nickel and then didn’t have to decide if
torty wos spelled tourty or forty ™

SPECIFIC HELPS IN READING
<

In order 10 aid g student who 1s having ditficuity in reading, the teacher in
any vontent greg needs to be concerned with two major areas: (1) vocabulary
and 12} comprehension. Instead of a complex approach involving many steps
which nterfere with content instruction, séparating instruction into two areas
makes the task easier for the student tq understand and for the teacher to
amplement glong with other instruction. v

Vocabulary. The student should be presented with a minimum number ot
wireds o the speciahized vocabulary of a particular content area. The teacher

May have sdentitied a long hst of words; yet the words should be presented to a

studenit n small numbers, perhaps no more than three to five words at any one
tone Mo additional words should be presented until these are thoroughly

Comastered 1115 not wise to let the student know that this is merely the first five

ot several hundred, for the ultimate goal 1s too far removed. The goal should be
the acquisit.on of unly those words being presented at that time, with adequate

prase bemng otfered-and rewards in the sense of better grades given at frequent

E

intervals, Speed should not be the goal In too many instances, the poor reader is
put under pressure to go taster so that actaally all he/she succeeds in doing is
making the same mustakes as before at a faster 1ate. Obviously, the most efficient
wév to teach vocabulary s by teaching prefixes, suffixes, and root words. This
avproach assuies that the student will acquire not only a specific word which has
been taught, but will also acquire related *words. But at the very beginning, the
teacher should present specttic key vocabulary words, resorting to teaching root
words, prefixes, and sutfixes once a student has gained assurance that he/she can
fearn the specialized vocabulary. The teacher should emphasize similarities in
words, not difterences
I Y] §
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Comprehension. Once a number ot specity spetlallzea vorabulary words
has neen learned, cormenn sttty to understanding those words when they are
used 10 ditterent contexts Initially | abistiact 1Wdeas should be avorded The words
may b3st be used N sentences wnwolsing directions given by the teacher The
check ¢ whether or not the student undetstood the meaning ot the word
‘should rot be verbal. Asking a poor reader, “Tell me what this means.” only
compounds the probleny of a less verbal student bring tarced to deal in oan
abstract way with g word he'she already has ditficulty in learnimg When g word
1$ placed i short duections, the check on cormprehension 1s whether ot nbt the
student follows the duection The ditection should include o minmum number

. ot steps. perhaps no mote than two or three *Even tor adults who are good
readers, directions which involve tollowing twenty steps ate ot hittle or no value.
One ertor glong the way can destroy all ot the understanding that might have
occurred in catryng out the other instructions

A NEW CHANCE FOR SUCCESS

A maor woncern 1o all teachers at the secondary level 1s that related to
*selt fultitting prophecy = Students with specitic learning disabilities in earlier “
years otten become chnvinced that they cannot fearn. As a result they atrive at
the secondaty level with the emotional overlay that they are incapable ot
mastering school reguiremients These students may LOlreLtly be labeled disabled
learners because of some mnabihty in o specthic area. To extend this handicap to
all areas of learning 1s a gross nusiterpretation of thew problem. Granted, the
business educator has new skills to teach and may therefore uncover some
specific learning disabilities not previousty recognized. Yet the business educatot
has an advantage n being able to present to the student with a specitic learning
dlqulhty set ot new skills 1n which he she has never encountered farllure, eg.,
typewtiting, shotthand, and accounting skills.

The student may be wary of a new task due to a history of ditficulty  But

f immedidgte success experienges are plowded the student sometimes reacts with

new hope and previously unseen enthusiasn. This 1s one of the reasons to avoid

using the mitial pernods in 3 new subject 10 review skills supposedly learred

earhier. for -while this technique may seem educatwonally sound, 1t s a

perpetuation of the present pattern ot the good 5tudent5 getting better while the
poor students talt even turther behund.

A better approach would be to mtroduce certain basic new skitls which
can be easily mastered, but which genumely require the student to project
himselt into the task and.exert time and energy which results in readily spparent
suceess. It 15 a mustake to offer watered down assignments in order to achieve
early success, tor the disabled leainer has long since learned the difterence
between honest requitements and spoonfed pablum_ 1t seitrespect 1s to be
mantained, the fearner must know that leainming 1s meaningtul and requires an
honest effovt,‘.
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PERCEPTUAL PROBLEMS AND READING PROBLEMS

It 1s the wise teacher who knows when to refer a student who s having
chifficulty. The student with perceptual problems which involve neurclogical “
disorganization .needs specialized help. But identifying thms student and
distinguishing him trom the person who has a reading problem which can be
helped 1in 4 reyular classroom s extiemely ditticult A wise course ot action
would be to try to help the student in every way possible, using traditional
methods” 1 these methods do not work, the student should then be reterred. It
is not expected that the reqular classroom teacher can correct perceptual
problems, many of which may have physiological causes.

But just as the wise teacher must know when to refer, so also must the
teacher be cautious against using such a category as an explanation for all
learning problems. The big majority ot reading problems can be helped in the
reguiar classroom. They ‘need to be dealt with caretully and with patience,
recognizing that many of them have developed an emotional overlay that is
probably a greater problem than the reading disability itself. Step by step
instruction, with assignments which are not out of reach of the students, will be
helptul. ;

ADVANTAGES IN BUSINESS EDUCATION

a The student with a specific learning disability at the secondary level must
learn to bypass hisiher area ot ditticulty. Remedial instruction is intended to
correct problems, but n the area ot leariung disabilities, particularly at the
secondary level, the procedure of bypassing must be employed. The business
educator 1s in a particularly good position to provide such opportunities. As has
been mentioned, the tact that some of the skills in business education are new
and have therefore not come to be viewed as a tailure situation i1s a major
advantage. Equally |mportaﬁ’)‘f 1s the functional value ot the content ut business
education. The student with learning disabilities has become suspicious of the
abstract natute of much of what is being taught. An honest answer to the
trequent question, ““What good s that going to do me?” might probably be,
“Not very much.’ Business education teachers, tortunately, have a decided
advantage in that they can answer such a question in concrete terms, avoiding
the ineffective *When you're working, you'll see its value,” type of answer. The
business education course also has the advantage ot providing opportunities for
direct involyement '

The student with a learning disability at the secondary level needs to have
his ot -her disability dentified f at all possible. It should then be briefly ‘
discussed between the teacher and the student. At the same time methods of
adapting instruction should be considered. Rigid plans cannot and should not be
made, but the student should be made aware that the teacher 1s willing to adjust,
just as the student must also exert the eftort and make a commitment to become
involved in the learning situation.
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Depending upon the type of learning disability, the student may become -
speuahzed in one type of activity. The importance of specialization is that it
otfers an area in which the student can achieve a high level of success, and this
very success sometimes aids in overcoming difficulties 1n other areas. This does
not mean that-instruction in all other areas ceases, but the teacher must take
care to separate the instruction and the grading of those activities in such a way
that the area of difticulty does not make success impossible even in the student’s
area of strength. .

CONCLUSION

i, . Learning disabilities have existed as long as children have been asked to

\ learn, but the recognition that such disabilities exist in the secondary school as
“well as the elementary school 1s more recent. All teachers have a responsibility to
provide for students with learning disabilities, but the business educator has a
decided advantage over teachers in other areas. For many of the students the
skills required are new and therefore do not represent situations in which the
student has already failed, the content of many of the courses allows for student
involvement, and the purpose of the course can be explained in more meaningtul
ways.

o

Reading disabilities can be helped. Identitying the specialized vocabulary
of the 5ubpect and teaching 1t to the students is important. Providing initial
“success on a few speciatized words is important. Whenever possibte, prefixes,
suffixes, and root words should be taught indicating similarf®ies rather than
differences. Comprehension can be improved by using the newly specialized
vocabulary words in short, simple directions. The check on comprehension
should not be in verbal form, but should be measured by the student’s ability to
follow the directions ne/she has read.

The student with a fearning disabitity 1n school has in the past too often
been viewed as unable to.learn. Through recognition of the problem and
adaptation of teaching methods and materials, and perhaps the curriculum itself,
the learner can learn and can achieve that success which fosters the
self-confidence necessary for a meaningful and productive adult hfe.
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MATH? YECH! :

Carolyn Brenner
Founder and Director
TIKVAH Institute for Childhood Learning Disabilities
Chicago, Hlinois

““As your teacher, | want to teil you something right from the start—t
hate math! | flunked it 1n schoot and sn cotlege. | panic at the sight of more
than two numbers. The only things | like are the multiplication tables
because I‘'ve got a good memory, and | memorized them when | was a
kid—and | stil} remember them. | have no 1dea of aigebra and | never wili have,
but | speil well, write well, and tatk well. The only timés | really need math are
to tind out whether | got the right change ar the right amount of salary, or
whether | have any money left to spend after | pay my rent, telephone,
insurance, and car notes. Thal's not a lot but 1t just so happens | need ail those
things to live decently - so really, | need math to live. | certainly can’t make
my hving with it, but 1t helps me to live - and that’s why it’s i/mportant - and as
much as | hate it, | have to leara it - and | still am learning. The first time |
ever got a ghmmer of fractions 1s when Barbara taught 1t to me last year after
Mrs. Stéin taught it to her! On the other side of the - you’ll pardon the
expression - coin, Mrs. Stein 1s great at math - and she loves 1t. She thinks 1t’s
fun' But she has trouble spelling - so you see, 1t kind of evens out - just as st
does with you. Some of you will be marvelous at math, and some of you just
as rotten at it as | am - but the hornble reahity Is - we've all got to learn it, so
let’s get at it!

By the way, there aré just a couple of rules. it's going to be rough
going. so | don’t mind a few ‘damns’ or an occasional “Hell” . but no more
than that. Try to keep cool and let's work through this together. We don’t
have grades at Tikvah, so there 1s no way you can fail - except by refusing to
try - and then you‘re failling yourseif. Thus, the teacher 1sn’t failing you. To
help you calm your rerves, it’s O.K. to chew gum; as a matter of fact we've
got 1t right here - but go easy, the budget won’t take too much. We've got
eight kids and five packs You decide how to ration 1t out so it’s fair and equat
and let me know when I’'m going to have to buy more. That reminds me - Mrs.
Stein, could we postpone the math class just for a few minutes? |'ve got some
exciting news for the kids and | need their help. Is 1t 0.K.?

Kids, we're a poor school and we can‘t atford Venetian blinds for the
windows, but a company has offered to donate curtains if we’ll give them the
measurements! Who's the tailest in the class? O.K., Virgil, please get a tape
measure and tell me how high and wide each window is. Check tt out with

<~Mrs. Edison to be sure. And Kenny - an intenor decorator oftered to gwve us
some new tiles to fi)i in the bare spots on the fioor in the art room, the
therapy room, and the kitchen. But we have a small probi€m. The tilas aiready
on the floor are the old-fashioned 121nch square ones, and they don’t make
that size anymore. Could you figure out whether we could use the new 9-inch
ones - and how many we’ll need? Tony can help you. Here’s a sample tﬂe and
you better take a note pad and pencil with you.

We're getting lots of requests for brochures. Who wants to help with
them? We had 1,500 of them, and | don’t know how many have been sent out;
but, Tova, if you would bundle them n packages of 25 that would be a big
help. And Stephen - if Mrs. Stein shows you how to use this calculator - be
very gentle with 1t, 1t’s expensive - could you make a recard for me of how
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many brochures are left and how many were sent” Enid, | almost torgot. hd
There's a big tood order m the kitchen, but there’s no receipt. So as you
unpack it, could you total the items on the adding machine? Mrs. Zaloudek

will show you how to use 1it. And Freddie, would you check how many people

there are for lynch today and fix the juice and mitk ~at least 1/2 pint of milk

and 4 ounces of juice for each person. David, vou're taking care of the
chewing gum situation, aren’t you? Sorry kids, we'll get to the math lesson
tomorrow. but | really would appreciate this help now =

The same type of approach could be used in g pubhic school situation
when working with students ot below-aveiage computational abibity. 1t s
important to provide situations where they realize the necessity of knowing how
to cogmute.

-
v

Other important elements in promoting computational skill are the 3 R’s
of repetition, resnforcement, and re-iteration. Hele 1s an example of a
sequencing model inciosive of the thiee R';.

Test - Diagnose arithmetic level of student

Teach : Use all 3 modahties - visual, auditory, kinesthetic - in
group lesson

Test

Reteach Use the modality needed for the individual student X
Test

Overteach - Group and indwidual teaching situations

Test

Play - Group and mndividual games

Test

Students teach each other -

Test - Students test each other

in focusing on business education apphications, 1t 1s 1important to have
imtial teaching of such topics as the 6 percent, 60-day method, placement of
decimals, ind determination of discounts. Drill and other means of repetition as
shown above should then be employed to assist the student in mastering the
arithmetic concepts and skills 7

/‘rﬁelrequmtes for teaching any ‘hf;rm of math to learming-disabled students
mn€lude:

1. Divinely inspared patleﬁce

2. Carefully cultivated sense of humor

&

3. Ability to take the student very seniously, the subject matter seriously, and
hlmselfor herself . umm - not too seriously .

Q 17 - §

RIC 16 "

Aruitoxt provided by Eic:




*

P

Possible ways to foster computational abihity include the following:

1. Just as in *elementary classes, son'we ninth graders in bustness education
courses might well penefit from iearning multiphcation tables or the sum of
two one-digit numbers by use of a rhythmtc~pattern.Students could bounce a~
ball, use a metronome, or even clap hands during the recitation.

2. Students for whom the chalkboard figures mean nothing may do well when
they are encouraged to play bingo. Have numbers printed on the bingo cards.
The teacher gives the multiplication problem, say 5 times 4. The student
must determine the product of 20 and then find whether he has such a
number on his card.

3. Fractions and food go well together—not just the inevitable pie. Have
students prepare foods for class parties, club activities, or the Inke from
recipes which will involve working with tractions.

4. Algebra’s “unknown quantity”’ might work “well with real money. Point out
the wrony of the situation; money can certainly be an unknown quantity.
Certainly 50 + X = 120 can be shown with real or play money dollars and
then the algebraic procedure can be taught.

You can then motwate “interest” working with the PRT=! formula, and then
explain the awful pun

5§ The tape recorder gives the student an opportunity to have a private,
meaningful, and personal lesson with you, even though you're working with
someone else. 1f you use your knowledge ot him:her in the “‘word problem e
learning can certainly be engendered. As an example, the tape mmight run l1Re
this:.““You told me you were_having some asllowance problems, and {'m
concerned, Tom. | have an idea. Add up your weekly needs: lunch money,
car fare, entertainment, et cetera. Make a specific list and sée how far in the
hole you are. Then figure out how many hours you have ttee during the week
and weekends in which you might work . Next figure out how much you
would need to earn per hour and how many hours you would have to work in
order to cover your fingncial needs. After you've done that, bring me your

’ figures and let’s have a talk to see whether we can work out a realistic
solution.”

6. Spatral problems cause some of the most glaring errors n math. Color coding
of the paper can be a simple way for the students to “’keep going” until they
can find the columns for themselves. The same would be true fot columns in
accounting until the placement 15 learned. We even use the magic markers on
the typewriters untl the student has learned how many “spaces in’" tor the
margins, salutation, and other placement teasers.

= 14




Final Reminders .

The abacus 15, of course, a great tactile help \:vnth place value, but a pair of
dice or a deck of «cards has g place of value in a fun way of learning math. As
an example, have students throw the dice and immediately indicate the sum
if the two values are added, the remainder if the smailer 1s taken from the
targer, or the product if the two sums are multiphed.

Many ‘schobls are buying small, nespensive electromic calculators. The
availabihity of such machines can “spatk™ a general business, acéounting or
business mathematics class They con be used” for checking accuracy of
computations, or tor a new ncentwe for those who are “retugees” from
math.

Everything must be broken down mto specific mcrements and taught in an
orderly progtession

Be vonsistent

Enjoy!

-
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r UNDERSTANDING AND TEACHING
THE DISCOURAGED STUDENT
WITH LEARNING AND EMOTIONAL PROBLEMS

Paul Painter, M.D.
Assistant Professor
Climical Child Psychiatry and Pediatrics
Washington University School of Medicine
- St. Louis, Missoun

Do your classes have some students who seem to try but sulll do not learn?
Do you have some students who are’frequently depréssed or have a “don’t care”
psychological detense? What can a teacher do to diagnose and help such students
1n need? The answer 15 “plenty ** By understanding, figuring out the problem,
and making sorne in-class adjustments, another failling year for you students can
be turned around to a success. Perhaps this 1s not tiue for the few severely
< Mandicapped; but there are many more students with learnung disabilities of a far
Jesser degree. These yuung people will be truly gratetul and heartened by the
spectal attention they receve
To work with such students etfectively . a need exists for the teacher to
realize the nature of learring and emotional disorders. teasons for such
‘disabilities, and E’”E’Ctl'v"t"L|dSSlIJUI'H Jctions to be used by the teacher. [t s the
purpose ot this atticle to explore these areas

NATURE OF LEARNING AND EMOTIONAL DISORDERS )

A look intu any primaty classroom and one can see some examples of the
prototypes ot learming disabilities One boy can’t read. He has dyslexia or
perhaps one of the associated werhat problems, such as spelling deticiency,
“speech disorder, nabihity to grasp a lecture, and an abihity to recall verbal
duections. In mild form 1t cen be noted as a lack ot ability, normal for his age
and intefhgence, ta put ideas nto words Since reading and verbal skills occupy
most of the time 1n the primary classtoont, this boy s bored and confused

Anothel boy 15 hyperactive He wiggles, twists, and tuins He s under the
table as well as on 1t As asecond giader he reads well. Therefore, he s not seen
as a school probleni, except tor his behavior. Yet his wriung 1s poor, and
gensrally his motor coordination 1s egually clumsy  He may have othe problems
i the visual-motor aiea such as pour  attention_while wniting, counting,
computing, and drawmg. ' -

A third boy 15 withdiawn He hves 0 a wutld nf his own. Hz has few
friends, 15 seen as peculia. He feels teased and picked on He may have
associated social problems such as being brash and insensitive, having poor eye
contact, betng hard to motvate by approval He cannot work at long-term tasks

Q 20

ERIC e

2
; i




because he needs immediate success land also becguse he cannot use teacher
encourggement fon subititite sugcess)

There are (Hdll,i‘».“;d*;‘. that legrming disabnlitizs can be broken down
disabilities by subjert taled, by twotolagiosl detuat o g diagnostic scheme
suggested by an edocational psycholoyy authonty hgute Howswer, Lastor
analysis ot the many syemptoms results at these three bainds ot disorders, with
same b i .

1 Auditary verbogd
2 Vesual-maton
3 Socidl perosption soat G UL

It should be noted that m all of us sme degiee ot these disatalities can be
tound. The highly deweloped wisual motar shalls st the engineer are usually found
with a school histary ot hgh mgthemgtics and poor readimsg and hiterary ability.
The highly werbal teacher talks and reads with fluency . but usually demonstrates

.a modest abdity mn mathematics, often at elementary levels. A gemus in science

may be socually nace All ot our intelhgence patterns are as Aditferent a5 ous
faces, - afttd oo eaermg—detcreno s make 1t easy to understand the learning
disabshities ot these chaldien

ORIGINS AND DEVELOPMENT OF LEARNING DISABILITIES

Where and hows do ndeaduals gam and develop learning disabilibes?
Identical twins hase wery simnlat learming patterns Fathers ot dyslexac boys are
often themselves dystexic Hyperactive childien usually have some history ot the
disorder on both sides ot the tamily The vvidence pomts to tamuly history The
disabilities are not mitially severe Usopally the nund, inoats natural tendency to
run with success, will accentuate the developrment ot the strong areas leaving the
deficient areas he tallow The hyperactice child uses encellent vacabulary, the
dysiexie child discovers math

As time passes. the mind encounages gamns even n the less developed aieas
of function A certamn munwmally acceptable status tor the idradual 1s reached
in these areas For example, @ith age the hyperactive child develops better
control, and avoids being n desk job situatons ‘wherever possible. This healing
of learming disability s ke o dog with a sore paw The dog hmps, and gets gyood
at hmping. Then, when the paw s stronger . the dog tries to use 1t and success .
groWs to a subjectively adequate leyel

b
Thete are two thes i the omtment in tins optinustie picture One s that
, the deficient ared may bre too severe tor adequate recovery, nhow or ever.
Secondly, and more commonly, s that the child may develop psychological
problems. A boy with motor coordination problems bumbles along untd toarth
grade. There the teacher presses hirn to wvhnite negtly, more wiitten materal s
expected, and his cliimsy production s insutticient In the vise ot papers due and
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" nat enough ability, he finds the teacher buys his excuse of I forgot.”” He then
becomes proficient in procrastination nstead of the writing he cannot do.
Another child, a dyslexic boy, tinds that if he scowls and looks hateful {as he
really feels anyhow) the teacher will call on him less during reading. By adding a
few hostile words to the teacher, he can even manage to get sent out of class at
reading time. These are examples of personality disorders developing secondarily

. to learming disabihities. In addition, there are the usual neurotic problems of

depression, fears, and agitation. They dewelop as the thld struggles with inner

confhcts ot values brought on by failure.

By the time the child reaches secondary school, many of these patterns are
well entrenched. The primary learming problems need to be understood so that
ameliorative action can be taken by the teacher. The secondary emotional
problems need the supporf of suceessful classroom and social experiences. Here
are six ways which can be used to cope with these problems in order to help
students in the learning process. -

SUGGESTIONS FOR CLASSROOM TEACHERS

1. De-emphasize complicated diagrinses. ldentify the student with a
problem by his/he? struggles, not by a fancy diagnosis. The disorders of behavior
and learming are usually mixed 1n’ some proportion or other. Those with
emotional conthct can have trouble with attention and concentration. Those
with learning disabilities can have emotional reactions of depressicn and tension.
Clinical diagnosis 1 crucial to the chinician, but‘to the teacher, the student is a

- - -person who has come to tearn 1t the learming process 1s hampered, a good
teacher should give 1t special attention. Deeper emotional or neurolegical -
problems should be left tor the speciahists. ’

. 1t you want to call in the sehool psychologist or psychiatric consultant,
fine. However, some teactrers do so in order to get nd ot the child. to redefine
the problem as an iliness, or to use the complex report a5 a shield for inaction.
These teachers are not asking for advice mn diagnosing the problem and
channelling their teaching strategies

Indeed. some will skip the report conference with the speciahist and not
even read the summary . When consultants are involved, talk seriously with them
asking the hard questions of how their work apphes to the teacher and to the
student ‘

There are hundreds ot patterns and combinations of emotional and
learning disabilities in children When identified and documented, the result 1s a
formal diagnosis. Yet without a formal diagnosis a teacher will probably not
harm. but rather help. the student through the use of the stéps which follow.

2. Don’t moralize. After all. morahzlng 15 a rellglous diagnosis from the
.conformist pedagogy of the 19th century. “You are lazy.” “'you could do 1t if
you tried harder,” *there 1s no such word as ‘can’t’ ** “4f you can answer on a
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one-to-one basis, why can’t you answer on the test? Students, as well as others,
have complex (Ersons tor then behaviors Being bad on purpose is never a cause
in Igarning and behavional deurders ot the classroom Neither does the teacher
hel by tully accepting the mosbehavior Loving and caning can be expressed
better by working at bringing about change

»

3. By-pass deficiencies. if the student can't read. emphasize doing and
discussing 11 the student can’t multiply . push forward 1in English composition
and verbal communication. If the student 15 lazy. use very short-term tasks,
deddlines, and checkups. It the student s digtractable, plug the gaps with
multi-sensory teaching. If the student ss aggressive. avord hights by aiming for
another less sensitive area of interaction. =

Educational brogress 15 generally not possible with the old *remedial”’

~approach. Recent solid research throws cold water on the thesis that a teacher

can reshape any person’s basic mental ability by remedial educational
techmiques. Further, 1t is simply not good common sense te start teaching a
student in trouble by accenting those deficiencies.

4. Teach for success, not quantity. The most wel documented fact in all

‘the world’s psychological research 1s: success breeds success. Why not put the

thrust of psychology to work for you? Ask not how big or educationally
important the day’s lesson 1s for this youth, but rather can he/she succeed? Is
the task one the student can probably grasp with speed and adequate
comprebhensnon? Smalt steps are fine. Brief directions and quick responses are
good Avoid having the student fall into errors, which are followed by
discouragement and boredom. The best of lectures is without value if students
are asleep.

5. Use reward and punishment. The student with problems always needs
extra feedback . The student needs to know he/she 1s being successful. And while
success 15 usually about 200 times as powerful as punishment, an exception
occurs with the learning disabled or emotionally disturbed student.

An academically talented student generally knows the standards of good
performance for a particular area of study; his’her poor performance-on a test 1s
many times sufficient motivation for improvement. This is many times not true
for the less tajented student. He:she might not be able, for example, to recognize
phonetics well enough to reahize how badly heishe reads. Perhaps, the student
has become so callous to being criticized that heishe is relatively unaware of how
others perceive him/her.

Thus, effective punitive measures for educationally disabled children
should he outside but be tied to the learning task to be performed. Examples
include decreased free time, demerit points, a Saturday session, or a note home.

" The good student has more builtsn punishments, such as anxiety over

threatened failure. The learning or emationally disabled child usually has less
anxiety attached to the tasks and can benefit from task specific punishments.
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Roughly speaking, a teacher can expect g 60 prreent 1esponse i these
educationally disdbled children by the use ot prase, positive teedback , tanqible
rewards, and extia pr':wleges A teacher can hope tor another 20 percent
response by an intense explangtion ot the matenial in the lesson. The student
“must be asked to respond in detinite ways to show heishe comprehends through
dialogue, articulation, nodding. body tanguage, or effort. Finally, a teacher can
pray for another 20 percent educationdl response by pumshment attached to
tarthing the specitic tasks which have breer caretully designed tor the student

6. Keep up momentum. Persistent small steps pay ott These students are
accustomed to short-term retormers working with them, previous teachets who
dreamed of quick glory through a*hey tomspire theory But there 1s no-one
keyhole or no one door A teacher must work with chronic patterns ot thinking.
These spectal students requirte time and persistence  Less than three weeks of
improvement 1s not much. But improvement ot moie than three months brings
signs ot a growth ot educational momentum, an expectation ot success in the
student. I'f the student has expenenced snidll successes ddy atter day . now hesshe
will come to school prepared tc tearn A bad day becomes abnormal o .the
student’s mind. not the ordinary as in the past Studies ot the eftect of special
educdtion suggest smomentum may be 1ts greatest accomphshment The teacher
can commence to baild this momentom night away by aiming for success atter
success in these students

Finally, there gre tumes m the normal classtoom when eftorts, as those
above, become unproductive. The student doesn’t change and continues a
pattern of tailute The teacher should eeogmize these tew cases varly and
transfer them to prevent tailure ‘

It successive tailing 1s happeming 10 mote than three studentsin g given
class, 1t 15 time to adjust the aims ot the class vwth g more suitable course ot
study. Such a growing group 1 g c1lsss could sogysut 4 change ot motivation an
the students entering the class, o possibly g soctological change in the
newghborhood. 1t 15, theretore, g new noii tor the class. yet one tor which these
same $1x atorementioned sugq»:stt?ons can assist. There are many ditferent levels
and basic appioaches to be taken n teaching any given subject atea. thus,
changes 1n overall class composition can be accommodated Catetul changes will
help students with sirmilar .dlsabnhtles and teduce the need tor specral mdwidual
wot k : )

The 1eal key 1s it trying to make g difterence in the student’s mind, an
educational ditference A ditference which wouldn’t happen without you, the
teacher. There are precious tew gains from labels ot lazy or sick, but gratityingly
many dains, and permanent ones, from students experigncing success and
renewed momentum -
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SELECTED REFERENCES FOR TEACHERS

»

. Books

Burmeister, Lou E. Reading Strategies for Secondary School Teachers. Reading,
Massachusetts Addison-Wesley Publishing Company. Inc., 1?74,

A source of strategies for the secondary teacher 1n recognizing and dealing
with reading problems of the high school student. Areas considered include:
{1) Adjusting.reading materials for all students, {2) Developing classroom
strategies for reading in content tields, (3) improving reading through reading
b development in content frelds, {4) Utilizing sf:hool~wige resources and staff.

Hafner, Lawrence H. Improving Reading n Secondary Schools, Selected
Readings. New York: The McMillan Company, 1967, pp. 391.400.

" Two articles 1n this collection offer help to secondary accounting teachers in
alleviating the reading probiem generally found 1n this content area.

. Shelton, Baker O Teaching and Guiding the Slow Learner. West Nyack, New
York: Parker Publishing Company, tnc., 1971,
Chapter 6 pertains to keeping the siower learner in school with special
implications for }'he business education teacher.
’

Shepherd, David L. .Com..ehensive High School Reading Methods. Columbus,
Ohio- Charles E. Merniil Publishing Company, 1973, pp. 2)77-282.

Strategies for teaching reading in specific content areas are delineated. Specific
suggestions are outhined for the business education teacher.

Solan, Harold A., ed. The Psycholoby of Learming and Fea.ing Difficulties. New
York- Simon and Schuster, 1973,

A broad pvofessuonil representation of articles relating to learr.ng and reading
difficuities. Provides a background of the nature, causative torces, .and
development of these difficulties. . »

¥

Individual Periodical Articles

Ahrendt, Kenneth M. and Shirley S. Haselton. “Essential R’e'admg Skills in
B_ookkeepmg," Journal of Reading. XV1, January, 1973, pp. 314.17.

g
Various research studies have shown that the bookkeeping/accounting course
has an especially high vocabulary and concept level which stymies some
students. Teaching strategies and study techniques are suggested relevant to
¢ how to read and study the textbook for mastery of vocabulary words an
concepts. ’

*
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Andersan. Bernice, “Business* Teacher: Are You Prepared to Teach Reading,”
4 Business Education Forum XXV, October, 1971, pp. 3-4.

2w

-

An- exploration of the nature and means of developing nine skills related to

reading, including the ability to: (a} undesstand vocabulary, {b) survey o
. matenials, (c) set purposes for reading. (d) perceive organization and develop
.comptehension. skills. (e) adapt to flexibility, () skim materials, {g} handle
graphic antd llustrated matersal, (h) utiize many sources, and (i} read

craticatly. i ' N

T .

.,(

Dawvid.Steven F_, "Leammg to Read in High School " Schoo/ Management XVl
August, 19'/’2 pp. 24.5.

. .
bcscnptuon of a M’idmg program. implemented in a California schoéi!system .
whicb emphasizes developing teading ability by working on reading raté, . L

— compreharnision, oral vocabulary, wniting, and listening.

g

.

o Divoky. Diane. “Edufation’s Latest Victim: The ‘LD’ Kid,” Learning, I,
. October, 1974.

-

The author characterizes the recent learning - disabilities ‘‘bandwagon®
movement as potentially dangerous when teachers get caught up in mindiess
rounds of “identifying and pv!icu’bing." She charges that for many ‘teachers
this has become a “‘comfortable, fantastic copout’’ for not teaching kids: i

Editors of Learning, *“The LD Movement: Brilliang Star or Glazing Copout?”
. Learning, 11} Apnl 1875, pp. 26-36.

The editors of Learning present a sampling of the responses and reactions to
the Divoky article. Specialists in learning disabilities and classroom teachers
express their opinions regarding Ms. Divoky's article as related to their own
experience and knowledge.

&

“Fubr, Morton L., “The Typewriter and Retarded Readers, "Jouma/ of Reading,
XVl October 1972, pp. 30-32. ’ v

Findings of this New York based study indicate that retarded secondary .
. school readers seem to gain greater reading achievement via typewriting skill-
development than through typical remediai reading techniques.

Hodges, Gail T., “Clerical Train-ing for Special-Needs Students,
Education World, L., December, 1969, pp. 2-3.

Business

Suggestions are made for teaching the hich school clerical training program to

* those students with academic. social. and emotional pgoblems.

» ) Recommendations for developing language and computational skillf_ are among
the areas covered in the article.

.
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’ Huffman, Harry and Clyde W. Welter, “Understanding the Educational Problems
of the Dtsqdvantaqed," Business Education World, XL1X, January. 1969,
Pp. 8‘11,“35. :

e
Specitic guidelines are given for gaining an understanding of and working with
disadvantaged youth, Many of the suggested principles are appropriate for
working with the students with learning disabilities.

Johnston, Joyce D., “The Reading Teacher in the Vocational Classroom,”
Journal of Relbding, XV 111, October, 1974, pp. 27-29.

Analysis of an approach used in a vocational class whereby students’ reading
abihty was enhanced by coistructing reading developmental * matenals
centersd around manuals and other materials used 1n the respective N
occupational area.

3

Quinn, Mildred . Louise, “Accounting Class Failures and Arithmetic
) Deficiencies,"'HBusinesrs Education Foriam, XXVIt1, March, 1974, pp. 30-1.

Description of the precedures and findings of a three.year study whereby a
selected group of coliege accounting students were given the opportunity to
_use calculato - 1n working accounting problems. The use of the calculators
ssomed to smprove the efficiency with which the students completed the v
L . ) arithmetic phase of accounting problems, either with or without the machines.

" Scott, James Calvert, “Reading Rate—A Neglected Factor in the Basic Business
. Classroom,”’ Business Education Forum, XXVIII, April, 1974, pp. 31-32.
48 : 1 - E

A, delineation of typical reading problems of students in basic business classes.
Some strategies for coping and alleviating these deficiencies are outlined.

[

Special Issues Devoted to Lea';ning Disabilities ‘ .
Leeper, Robert R., Editor, “‘Learning D‘r;‘éb'iﬁty: Role of the Schoo‘l’,v‘:’
Educational Leadership, XXX, May, 1975 pp. 499-519. ’

. *

* A series) of six articles relating to various aspects of learning disabilities R
ncluding: (1) definition and projection of perceptual and learning disabilities, ) -
12} what 15 and 1s not 3 learning disability, {3) funding source. and existing
funded model programs, {4} neeli for shanges in teacher prepatatory programs,
(5) a description of a team approach to diagnosing learning disabilities and
prescribing alleviative action, ?’fd {64, description of how.one teacher assisted
inner city children 1n overcoming.their disabitities in commuhication skills. *

..
. o

Schuithers, Robert, Editor, “Reading Disabilities in Business Eduqénon,"
NABTE Review, Section 3, 1973, pp.52.77. ’

-

. - .

Rov&? research relating to cavsative and alleylatl\‘i'e factors germane to -,
reading deficiencies. Strategies for the treating of rear.hggw problems are
delineated for the business teacher. . ‘ .
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